The diffusion of ideas and cultures has begun since the inception of human interactions. Globalization started thousands of years ago when people in different parts of the globe traded with one another. With the advancement of technology, people, goods, and information move across long distances much faster and more convenient ([@bib4]). We are living in a flat, globalized world ([@bib2]), which requires "a citizenry that knows and cares about contemporary affairs in the whole world" ([@bib1], p. 10). Globalization has irreversibly changed the way the world works in both positive and negative ways, so "education shoulders a responsibility to prepare students to adapt and contribute to this enlarged community" ([@bib6], p. 12). [@bib3] contends, "If we are to have any hope of a future made up of humanistic, collaborative, creative, and participatory problem-solvers we must accept and embrace an educational charge that advances the criticality of a globalminded citizenry" (p. xix).

This special issue of the *Journal of Social Studies Research* highlights six empirical studies that examine the global perspectives within the social studies field. In "Lessons from A-bomb survivors: Researching Hiroshima & Nagasaki survivors' perspectives for use in the U.S. social studies classroom," **Maguth and Yamaguchi** surveyed six *Hibakusha*, which refers to atomic bomb survivors from World War II. Their findings have both humanitarian and pedagogical implications. As the authors point out, the teaching of the nuclear bombs in World War II should shift away from "using the social studies curriculum to point fingers of historical blame in the use of atomic weapons, and towards empowering learners to become agents of change in actualizing a nuclear free and peaceful world."

**Lee and Harris'** research shed light on how South Korean social studies teachers conceptualize world history for themselves and their instruction during the South Korean curricular change from primarily on European and Chinese history to global world history. Although this study took place in South Korea, some of its findings apply to World History courses in the U.S. as well. Using card-sorting tasks and a think-aloud methodology, the authors interviewed eight Korean teachers. They found that, under a centralized National Curriculum, all teachers sorted cards differently when making instructional decisions. The findings also revealed some challenges that World History teachers face: how to connect world history to students' lives, how to present historical facts or events within their historical context, and how to tackle students' preconceived notions on specific cultures. American World History teachers may find similar challenges in their classrooms, as shown in this study.

The next article -- Social studies education in Argentina: Hacia Una Ciudadania Global? -- explores social studies education in Argentina and to what degree global perspectives are infused in Argentina's elementary social studies curricula. Situating in the global citizenship education framework and employing the document analysis research design, **Byker and Vainer** reviewed documents relating to Argentina's education policy and social studies curriculum. They found few references to global citizenship or global awareness. However, they concluded that several strands of Argentina's social studies education, such as cultural diversity, environmental sustainability, human rights, and gender quality, were relevant to the global theme.

The following two articles in this special issue focus on the preparation of global-minded pre-service teachers in teacher education. **Crawford, Hilburn, and Higgins** present a case where pre-service teachers took an Instructional Design course focusing on globally competent teaching prior to Social Studies Methods course. The authors contend that an Instructional Design course like this is "a necessary precursor to accelerate students' progress on a pathway towards global competent teaching." **Myers and Rivero** explore how a web-based international simulation helps pre-service teachers learn about globalization and to what extent pre-service teachers adopt critical perspectives on economic globalization. The findings show that pre-service teachers developed in-depth content knowledge on globalization and a critical understanding of how power shapes the global economy.

Lastly, **Kenyon and Christoff** critically analyzed the NCSS Notable Trade Books within the framework of global citizenship education. The authors focused on the list of trade books from 2017 to 2019 and investigated what types of global citizenship these books promoted. Findings suggest that, except for a few exceptions, "NCSS recommended trade books promote a Cosmopolitan discourse (Gaudelli, 2009) and a soft approach (Andreott, 2006) to Global Citizenship Education."

Critics of global international social studies education in the U.S. has never ceased to grow since the 1990s, including today. Ironically, we are facing the same global challenge at this very moment: the COVID-19 pandemic. Do we need more persuasive evidence to show that humans, no matter where they live on this planet, are all connected? Nobody is living in a vacuum. What happens in one part of the world will, directly or indirectly, affect the lives of others in a different part of the globe. By the same token, our personal actions also change the world in specific ways ([@bib5]). As social studies teachers and teacher educators, we have no choice but to infuse a global perspective in our daily teaching so our students can better understand the world around them and become advocates for a safer and more peaceful world. I would like to take this opportunity to thank all the contributors to this special issue of research on international social studies education. I hope the articles would encourage more research and practice on global education.
